Test Blueprint: New York State Regents Examination in English Language Arts (Common Core)

Student Task

Test Part Suggested Time Standards Addressed Text Description
(coverage will vary)

PART 1 60 minutes RL.1-6, 10 3 texts

READING COMPREHENSION R1.1-6, 8-10 Up to approximately 2,600
L3-5 words total

Each test will contain one
literature text, one poem, and
one informational text.

Students will perform a close
reading of the texts and answer
24 multiple-choice questions.

PART 2 90 minutes RI.1-10 4 texts
WRITING FROM SOURCES: W.1,4,9 Up to approximately 2,600
ARGUMENT L1-6 words total

Each test will contain 4
informational texts. Texts may
include graphically-presented

Students will perform a close
reading of the texts and write a
source-based argument, as
directed by the task.

information.
PART 3 30 minutes RL1-6, 10 1 text Students will perform a close
TEXT ANALYSIS: EXPOSITION RL1-6, 8-10 Up to approximately 1,000 reading of the text and write a
d two-to-three paragraph
W.2,4,9 words X
i Each test will contai expository response that
L.1-6 _.mn est will con m,ﬂ_: o:mﬂ. | | identifies acentral idea in the
ﬁ_ﬂmMm.EB or one informationa text and analyzes how the
ext.

author’s use of one writing
strategy (literary element or
literary technique or rhetorical
device) develops this central
idea.

Overall, the test requires that students read closely 8 texts of up to approximately 6,200 words and that they answer 24 multiple-choice questions, write one source-based argument, and one text-
based response that identifies a central idea in the text and analyzes how the author’s use of one writing strategy develops this central idea. The test assesses Common Core Learning Standards in
Reading, Writing and Language for the Grade 11-12 Band, but, due to the integrative and cumulative nature of the standards, items may also assess standards in the Grade 9-10 Band. Exact standard

coverage will vary from test to test based on the texts and writing tasks used.
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Part 2 Rubric

Writing From Sources: Argument
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New York State Regents Examination in English Language Arts (Common Core)

Criteria

6
Essays at this Level:

5
Essays at this Level:

4
Essays at this Level:

3
Essays at this Level:

2
Essays at this Level:

1
Essays at this Level:

Content and Analysis: the
extent to which the essay
conveys complex ideas and
information clearly and
accurately in order to
support claims in an analysis
of the texts

~introduce a precise and insightful
claim, as directed by the task

~demonstrate in-depth and
insightful analysis of the texts, as
necessary to support the claim and
to distinguish the claim from
alternate or opposing claims

-introduce a precise and thoughtful
claim, as directed by the task

-demonstrate thorough analysis of the
texts, as necessary to support the
clain and to distinguish the claim
from alternate or opposing claims

-introduce a precise claim, as
directed by the task

-demonstrate appropriate and
accurate analysis of the texts, as
necessary to support the claim and
to distinguish the claim from
alternate or opposing claims

-introduce a reasonable claim, as
directed by the task

-demonstrate some analysis of the
texts, but insufficiently distinguish
the claim from alternate or
opposing claims

-introduce a claim

~demonstrate confused or unclear
analysis of the texts, failing to
distinguish the claim from alternate or
opposing claims

-do not introduce a claim

-do not demonstrate
analysis of the texts

Command of Evidence: the
extent to which the essay
presents evidence from the
provided texts to support
analysis

-present ideas fully and
thoughtfully, making highly
effective use of a wide range of
specific and relevant evidence to
support analysis

-demonstrate proper citation of
sources to avoid plagiarism when
dealing with direct quotes and
paraphrased material

-present ideas clearly and accurately,
making effective nse of specific and
relevant evidence to support analysis

-demonstrate proper citation of
sources to avoid plagiarism when
deating with direct quotes and
paraphrased material

-present ideas sufficiently, making
adequate use of specific and
relevant evidence to support
analysis

-demonstrate proper citation of
sources to avoid plagiarism when
dealing with direct quotes and
paraphrased material

-present ideas briefly, making use
of some specific and relevant
evidence to support analysis

-demonstrate inconsistent citation
of sources to avoid plagiarism
when dealing with direct quotes
and paraphrased material

-present ideas inconsistently and/or
inaccurately, in an attempt to support
analysis, making nse of some
evidence that may be irrelevant

~demonstrate little use of citations to
avoid plagiarism when dealing with
direct quotes and paraphrased material

-present little or no
evidence from the texts

-do not make use of
citations

Coherence, Organization,
and Style: the extent to
which the essay logically
organizes complex ideas,
pts, and informati

using formal style and
precise language

-exhibit skillfui organization of
ideas and information to create a
cohesive and coherent essay

-establish and maintain a formal
style, using sophisticated
language and structure

-exhibit logical organization of ideas
and information to create a cohesive
and coherent essay

~establish and maintain a formal
style, using fluent and precise
language and sound structure

-exhibit acceptable organization of
ideas and information to create a
coherent essay

-establish and maintain a formal
style, using precise and appropriate
langnage and structure

-exhibit some organization of ideas
and information to create a mostly
coherent essay

-establish but fail to maintain a
formal style, using primarily basic
language and structure

-exhibit inconsistent organization of
ideas and information, failing to
create a coherent essay

-lack a formal style, using some
language that is inappropriate or
imprecise

-exhibit little organization
of ideas and information

-are minimal, making
assessment unreliable

-use language that is
predominantly incoherent,
inappropriate, or copied
directly from the task or
texts

Control of Conventions:

the extent to which the essay
demonstrates command of
conventions

of standard English
grammar, usage,
capitalization, punctuation,
and spelling

-demonstrate control of
conventions with essentially no
errors, even with sophisticated
language

-demonstrate control of the
conventions, exhibiting occasional
errors only when using sophisticated
language

-demonstrate partial control,
exhibiting occasional errors that do
not hinder comprehension

-demonstrate emerging control,
exhibiting occasional errors that
hinder comprehension

-demonstrate a lack of control,
exhibiting frequent errors that make
comprehension difficult

-are minimal, making
assessment of conventions
unreliable

* * o 0

An essay that addresses fewer texts than required by the task can be scored no higher than a 3.
An essay that is a personal response and makes little or no reference to the task or texts can be scored no higher than a 1.
An essay that is totally copied from the task and/or texts with no original student writing must be scored a 0.

An essay that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.
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Part 3 Rubric

Text Analysis: Exposition

Criteria

4
Responses at this Level:

3
Responses at this Level:

2
Responses at this Level:

1
Responses at this Level:

Content and Analysis: the
extent to which the response
conveys complex ideas and
information clearly and
accurately in order to
respond to the task and
support an analysis of the
text

-introduce a welil-reasoned central idea
and a writing strategy that clearly
establish the criteria for analysis

-demonstrate a thoughtful analysis of the
author’s use of the writing strategy to
develop the central idea

-introduce a clear central idea and a
writing strategy that establish the criteria
for analysis

-demonstrate an appropriate analysis of
the author’s use of the writing strategy to
develop the central idea

-introduce a central idea and/or a writing
strategy

-demonstrate a superficial analysis of the
author’s use of the writing strategy to
develop the central idea

-introduce a confused or incomplete
central idea or writing strategy

and/or
-demonstrate a minimal analysis of the

author’s use of the writing strategy to
develop the central idea

Command of Evidence: the
extent to which the response
presents evidence from the
provided text to support
analysis

-present ideas clearly and consistently,
making effective use of specific and
relevant evidence to support analysis

-present ideas sufficiently, making
adequate use of relevant evidence to
support analysis

-present ideas inconsistently,
inadequately, and/or inaccurately in an
attempt to support analysis, making use
of some evidence that may be irrelevant

-present little or no evidence from the text

Coherence, Organization,
and Style: the extent to which
the response logically
organizes complex ideas,
concepts, and information
using formal style and
precise language

-exhibit logical organization of ideas and
information to create a cohesive and
coherent response

-establish and maintain a formal style,
using precise language and sound
structure

-exhibit acceptable organization of ideas
and information to create a coherent
response

-establish and maintain a formal style,
using appropriate language and structure

-exhibit inconsistent organization of ideas
and information, failing to create a
coherent response

-lack a formal style, using language that
is basic, inappropriate, or imprecise

-exhibit little organization of ideas and
information

-use language that is predominantly
incoherent, inappropriate, or copied
directly from the task or text

-are minimal, making assessment
unreliable

Control of Conventions:
the extent to which the
response demonstrates
command of conventions of
standard English grammar,
usage, capitalization,
punctuation, and spelling

-demonstrate control of the conventions
with infrequent errors

-demonstrate partial control of
conventions with occasional errors that
do not hinder comprehension

-demonstrate emerging control of
conventions with some errors that hinder
comprehension

-demonstrate a lack of control of
conventions with frequent errors that
make comprehension difficult

-are minimal, making assessment of
conventions unreliable

* A response that is a personal response and makes little or no reference to the task or text can be scored no higher than a 1.

* A response that is totally copied from the text with no original writing must be given a 0.
* A response that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.
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